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School Inclusion Readiness Checklist
A 15-minute self-check for headteachers, SENDCOs, inclusion leads and governors
	Can your school show not only what it intends to do - but what happens in practice and what difference it makes?
Use this short checklist to identify strengths, inconsistencies and priority questions across ten areas of school inclusion. Score the school you have now, using evidence you could explain and demonstrate, rather than the policy you hope to implement.



	FROM 7 SEPTEMBER 2026
Ofsted will use its updated state-funded school inspection toolkit, with inclusion evaluated through leadership decisions, first-hand evidence and pupil impact.
	BY 31 DECEMBER 2026
Schools within the Inclusive Mainstream Fund conditions must publish an inclusion strategy showing cohort barriers, planned activity, funding and intended outcomes.
	INCLUSION IS WIDER THAN SEND
The Ofsted evaluation also considers disadvantaged pupils, pupils known to social care and others who face barriers to learning or wellbeing.



	School
	________________________________
	Date
	________________________

	Completed by
	________________________________
	Role
	________________________



	0 - NOT YET
	1 - PARTLY
	2 - SECURE

	Unable to evidence it, materially incomplete or a significant gap is known.
	Some evidence exists, but practice is recent, variable, dependent on individuals or impact is unclear.
	Practice is consistently implemented and there is credible evidence that it improves access or outcomes.


Important: This is an Aroa self-reflection tool, not an official Ofsted checklist, a mock inspection or a predictor of an inspection grade. Ofsted does not require schools to complete a formal self-evaluation or create additional documents for inspection.


	1
	Leadership, governance and inclusion culture

	Readiness statement
	0
	1
	2

	1.1  Leaders and governors can explain the main barriers faced by pupils with SEND, disadvantaged pupils, pupils known to social care and others facing barriers - and the priorities chosen in response.
	☐
	☐
	☐

	1.2  Inclusion priorities are embedded in school improvement, curriculum, staffing and budget decisions, with named owners, milestones and measures of pupil impact.
	☐
	☐
	☐

	1.3  The SENCo / inclusion lead has sufficient leadership authority, protected time, information and access to decision-makers to lead whole-school improvement.
	☐
	☐
	☐

	Evidence prompt: Inclusion strategy and improvement plan; cohort profile; governor minutes; resource decisions; SENCo timetable and reporting.
	Score: ___ / 6



	2
	Identification and the graduated approach

	Readiness statement
	0
	1
	2

	2.1  Emerging or changing needs are identified quickly using teacher assessment, attendance, behaviour, progress, pupil and family views and specialist evidence where needed.
	☐
	☐
	☐

	2.2  Assess-plan-do-review cycles are current, specific and iterative; when progress is limited, assessment, outcomes or provision change rather than the same support simply continuing.
	☐
	☐
	☐

	2.3  Teachers and support staff understand their responsibilities, make reasonable adjustments, implement specialist advice and receive suitable training or coaching.
	☐
	☐
	☐

	Evidence prompt: Identification pathway; sampled assess-plan-do-review records; referral and review dates; specialist advice; staff training and coaching.
	Score: ___ / 6





	3
	Published information, statutory duties and accessibility

	Readiness statement
	0
	1
	2

	3.1  The SEN information report is easy to find, current, accurate, school-specific and consistent with the provision that pupils and families actually experience.
	☐
	☐
	☐

	3.2  The accessibility plan is implemented and regularly reviewed, leading to identifiable improvements in access to the curriculum, environment and information.
	☐
	☐
	☐

	3.3  Where the 2026 Inclusive Mainstream Fund conditions apply, the school has published - or is securely on track to publish - an inclusion strategy that links cohort barriers, funding, activity, intended outcomes and governor or trustee scrutiny.
	☐
	☐
	☐

	Evidence prompt: School website; SEN information report; SEND policy; accessibility plan; inclusion strategy, costings and review arrangements.
	Score: ___ / 6



	4
	Inclusive teaching, curriculum and environment

	Readiness statement
	0
	1
	2

	4.1  Everyday high-quality inclusive teaching is the starting point; adaptations maintain ambition and access to subject content rather than lowering expectations or creating unnecessary dependence.
	☐
	☐
	☐

	4.2  Curriculum, classroom communication and the physical or sensory environment are designed and reviewed against predictable needs, with effective adjustments used consistently.
	☐
	☐
	☐

	4.3  Pupils facing barriers can participate meaningfully in trips, clubs, unstructured times and wider school life, and leaders know where access or participation remains unequal.
	☐
	☐
	☐

	Evidence prompt: Learning visits; curriculum and work evidence; TA deployment; environmental or accessibility review; participation records and pupil voice.
	Score: ___ / 6





	5
	Individual planning and provision

	Readiness statement
	0
	1
	2

	5.1  Sample support plans clearly state strengths, barriers, a baseline, measurable outcomes, precise provision, who is responsible, review dates and meaningful pupil and family contribution.
	☐
	☐
	☐

	5.2  Provision in EHC plans can be traced into timetables, staff actions and delivery records, and any shortfall is identified, escalated and addressed promptly.
	☐
	☐
	☐

	5.3  The provision map links need to universal, targeted and specialist support and records entry criteria, staff competence, dosage, delivery fidelity, impact and decisions to continue, change or stop.
	☐
	☐
	☐

	Evidence prompt: Sample support plans; EHC plan traceability; provision map; intervention records; review evidence and quality assurance.
	Score: ___ / 6



	6
	Attendance, behaviour, suspension and engagement

	Readiness statement
	0
	1
	2

	6.1  Attendance, persistent and severe absence, suspensions, internal removal and off-site education are analysed by SEND, EHC plan, disadvantage, social-care status and other relevant groups.
	☐
	☐
	☐

	6.2  Part-time timetables are exceptional, temporary, documented and regularly reviewed, with a clear route back to full-time education; they are not used simply to manage behaviour or capacity.
	☐
	☐
	☐

	6.3  Repeated absence, distress, suspension or disengagement triggers fresh assessment, pupil and family consultation, reasonable adjustments and a changed support or reintegration plan whose impact is followed over time.
	☐
	☐
	☐

	Evidence prompt: Disaggregated dashboards; case timelines; part-time timetable records; suspension decisions; reintegration plans; pupil and family views.
	Score: ___ / 6





	7
	Progress, achievement and impact

	Readiness statement
	0
	1
	2

	7.1  Leaders can show progress from relevant starting points across curriculum learning, individual outcomes and inclusion outcomes such as attendance, participation, belonging, wellbeing and independence.
	☐
	☐
	☐

	7.2  Leaders distinguish activity and delivery from impact: they know whether support happened as intended, what changed for pupils and what was adapted or stopped when it did not work.
	☐
	☐
	☐

	7.3  Quantitative and qualitative evidence is analysed at group and individual level, so whole-school averages do not conceal weaker experiences or outcomes.
	☐
	☐
	☐

	Evidence prompt: Work over time; curriculum and individual outcome data; intervention evaluations; attendance and participation trends; surveys and case evidence.
	Score: ___ / 6



	8
	Family partnership, pupil voice and transitions

	Readiness statement
	0
	1
	2

	8.1  Pupil and parent views influence assessment, outcomes, adjustments and review decisions; they are not merely copied into plans or recorded without action.
	☐
	☐
	☐

	8.2  Communication is accessible and timely, concerns are responded to constructively, and leaders understand where family trust or confidence is weak.
	☐
	☐
	☐

	8.3  Transitions into, within and beyond the school are planned early, prepare pupils, staff and environments, transfer essential information and are evaluated after the move.
	☐
	☐
	☐

	Evidence prompt: Review records; pupil and parent feedback; complaints and response themes; communication methods; transition plans and post-transition review.
	Score: ___ / 6





	9
	Specialist services and local partnership

	Readiness statement
	0
	1
	2

	9.1  Specialist advice is sought at the right time, translated into feasible day-to-day actions, implemented and reviewed to establish whether it has improved access or outcomes.
	☐
	☐
	☐

	9.2  Multi-agency plans set clear roles, actions, timescales, information-sharing and escalation routes, so coordination gaps do not fall to families to manage.
	☐
	☐
	☐

	9.3  Leaders contribute to local SEND partnership work, promote the Local Offer, quality assure external services and use external expertise to strengthen internal staff capability.
	☐
	☐
	☐

	Evidence prompt: Referral pathways; specialist reports and action tracking; multi-agency records; Local Offer information; contracts and external-service quality assurance.
	Score: ___ / 6



	10
	Inclusion bases and alternative provision

	Mark this domain N/A only where the school does not operate an inclusion base and does not commission or use alternative provision.

	Readiness statement
	0
	1
	2

	10.1  The purpose, intended cohort, capacity, entry, review and exit criteria, staffing and leadership of any inclusion base or alternative provision are clear and evidence-led.
	☐
	☐
	☐

	10.2  Pupils receive a safe, ambitious and coherent curriculum and remain meaningfully connected to peers, the wider school and appropriate activities wherever this is in their best interests.
	☐
	☐
	☐

	10.3  Attendance, progress, engagement, wellbeing, incidents and transitions or reintegration are monitored; the school retains active oversight and changes or ends placements that are not effective or suitable.
	☐
	☐
	☐

	Evidence prompt: Provision specification; placement decisions; timetables and curriculum; staffing; due diligence; case sampling; outcomes and reintegration evidence.
	Score: ___ / 6





Your readiness profile
Add the three item scores in each domain, then total the ten domain scores.
	Domain
	Score
	Domain
	Score

	1. Leadership and governance
	___ / 6
	6. Attendance and engagement
	___ / 6

	2. Identification and APDR
	___ / 6
	7. Progress and impact
	___ / 6

	3. Published information
	___ / 6
	8. Family, pupil voice and transitions
	___ / 6

	4. Teaching, curriculum and environment
	___ / 6
	9. Specialist and local partnership
	___ / 6

	5. Individual planning and provision
	___ / 6
	10. Inclusion bases and AP
	___ / 6

	TOTAL READINESS SCORE
	___ / 60



	48-60
	Strong foundation
Your systems appear broadly secure. Look closely at the lowest-scoring domain and test whether strengths are consistent across classes, phases and pupil groups. Independent validation may help you evidence impact and identify next-level priorities.



	36-47
	Developing readiness
There are likely to be sound intentions and areas of effective practice, but inconsistency, capacity or evidence gaps may be limiting impact. A targeted external review can help prioritise the changes most likely to make a difference.



	0-35
	Priority review recommended
Several elements of the inclusion system may be underdeveloped, difficult to evidence or dependent on individual staff. A structured review is likely to help leaders identify immediate risks, establish a clear baseline and sequence improvement work.


Do not rely on the total alone. Treat any domain scoring 0-2 out of 6, or any critical red flag on the next page, as a priority for prompt leadership review.


Critical questions that override the total
Tick any statement that applies or cannot currently be verified.
	☐
	There is concern that a pupil is not receiving provision specified in an EHC plan.

	☐
	The SEN information report is missing, materially out of date or does not accurately describe current provision.

	☐
	The inclusion strategy is not on track for publication where the 2026 Inclusive Mainstream Fund conditions apply.

	☐
	The SENCo lacks suitable leadership access, protected capacity or clear qualification arrangements.

	☐
	A part-time timetable, informal exclusion or off-site arrangement is open-ended, insufficiently reviewed or being used to manage behaviour or capacity.

	☐
	Serious differences in attendance, suspension, progress or participation between pupil groups are not understood or acted upon.

	☐
	Specialist advice or reasonable adjustments are not being translated into day-to-day practice.

	☐
	An inclusion base or alternative provision may be unsafe, unsuitable, overly isolating or insufficiently overseen.

	☐
	Pupils or families have repeatedly raised concerns, but these have not changed assessment, support or review decisions.


Any safeguarding concern should be acted on immediately through the school's safeguarding procedures. This checklist does not replace safeguarding action, legal advice or statutory professional assessment.
	My three immediate inclusion priorities

	1
	________________________________________________________________________________

	2
	________________________________________________________________________________

	3
	________________________________________________________________________________



	Would an independent evidence review help?
Aroa's Inclusion and Ofsted Readiness Review is led by an experienced former Headteacher and SENDCo, with Educational Psychology and Occupational Therapy involvement added where specialist input is needed.
Email your total score and lowest-scoring domain using the subject “Inclusion Readiness”, or use the contact page to arrange an initial conversation.
admin@aroaeps.co.uk  |  07845 039 433  |  www.aroaeps.co.uk/contact
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Scan to contact Aroa


Framework note
Developed with reference to: Ofsted state-funded school inspection toolkit for use from September 2026; DfE Inclusive Mainstream Fund guidance; and the SEND Code of Practice. Check current official guidance before relying on dates or requirements. England only. Updated August 2026.
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